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Unit 5
MECHANICS
4	 How are SENTENCES structured?
Sentences can be structured in four different ways:

A simple sentence is made up of one complete subject and one complete predicate.

FOR EXAMPLE

simple sentence

complete subject + complete predicate

1

The tall, skinny gentleman in the doorway  is Mr. Parker. 

subject predicate

Kendra  ran to first base. 

subject predicate

A compound sentence is made up of two sentences that are  
joined by a comma and coordinating conjunction or a semicolon.

FOR EXAMPLE

compound sentence

sentence + sentence

2

Kendra  ran to first base, but Marion tagged her out. 

Snow  is falling; winter has finally arrived. 
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The other two ways to structure a sentence require clauses. A clause is a group of words 
that has a subject and predicate.

When are commas used?
Dependent clauses often give more detail by telling why, when, where, what, or which one.  
Depending upon where you place a dependent clause, you may or may not need a comma. 
Here are the general principles:

A dependent clause 
that begins a sentence 
(an "introductory 
clause") is usually 
followed by a comma.

FOR EXAMPLE

Because he enjoys 
playing the game, Skylar 
tried out for the hockey 
team.

A dependent clause 
that comes at the end 
of the sentence is 
usually not preceded 
by a comma.

FOR EXAMPLE

Skylar tried out for the 
hockey team because 
he enjoys playing the 
game.

When a dependent 
clause comes in the 
middle of a sentence, 
it is usually set off by 
commas.

FOR EXAMPLE

Skylar, because he loves 
playing the game, tried 
out for the hockey team.

clause = subject + Predicate

NOTE: 

clause ≠ phrase

Clauses and phrases are not the same 

thing. Phrases DO NOT have a subject 

and predicate. For example, in the 

garage is a phrase, but when Blaire 

cleaned the garage is a dependent 

clause.

independent clause 
OR Main clause

If the clause forms a complete 
sentence by itself, it is an 
independent or main clause. 
(It doesn’t need any help to be a 
sentence, and it communicates 
the main message of the 
sentence.) 

FOR EXAMPLE

Skylar tried out for  
the hockey team.

dependent clause 
OR subordinate clause

If the clause does not form 
a complete sentence, it is a 
dependent or subordinate 
clause. (It depends on, or 
needs, another clause to form a 
complete sentence. It is not as 
important as the main clause and 
needs the main clause to form a 
sentence.) 

FOR EXAMPLE

Because he enjoys playing  
the game…

Notice that the example has a 
subject and a verb (he enjoys), 
but it does not form a complete 
sentence. By itself, a dependent 
clause is a fragment.
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A complex sentence is made up of an independent clause and  
at least one dependent clause.

FOR EXAMPLE

complex sentence

independent clause + dependent clause

3

Because he enjoys playing the game, Skylar tried out for the hockey team. 

dependent clause INDEPENDENT clause

A compound-complex sentence is made up of two independent clauses 
and one or more dependent clauses.

FOR EXAMPLE

compound-complex sentence

two independent clauses + dependent clause

4

After we finished the yard work, Jeff went to the park, but Janelle went to the pool. 

dependent clause INDEPENDENT clauseS
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MECHANICS Practice
Sentence Types

(1) In each sentence below, put brackets around each dependent clause and underline the 
subject once and the verb twice within each dependent clause. (2) In each independent 
(or main) clause, underline the simple subject once and the complete verb twice. (3) On 
the line before each sentence, write S if the sentence is simple, CD if the sentence 
is compound, CX if the sentence is complex, or CD-CX if the sentence is compound-
complex. The first one has been done for you.

	 	   1.	 [Before they announced the winners,] the judges examined each display.

	 	   2. 	 After she counted the money, Kate gave the money from the bake sale to 
the treasurer.

	 	   3. 	 For ten minutes, the students watched the helicopter land on the school 
football field.

	 	   4. 	 After we spent two hours in traffic, we arrived at the stadium, but a 
thunderstorm forced the officials to cancel the game.

	 	   5. 	 As guests arrived, Buster greeted each one with a hearty bark.

	 	   6. 	 We made our own pizza last night.

	 	   7. 	 If you study, you will probably make a better grade on tomorrow’s test.

	 	   8. 	 My family wanted to see the movie, but it was sold out.

	 	   9. 	 Vann ran the race, since he had trained for it, and finished in second place.

	 	  10. 	 Kara and I climbed the tree while the boys sat and talked.

	 	  11. 	 While Maria researched her topic online, Rick looked for information in the 
library.

	 	  12. 	 Martin hit a home run, after he struck out three times before, and scored 
the game-winning run.

	 	  13. 	 Before the concert began, the band tuned their instruments, and the 
audience found their seats.

CX
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(1) In each sentence below, place commas (only) where they are needed, and (2) on the line 
before each sentence, write S if the sentence is simple, CD if the sentence is compound, 
CX if the sentence is complex, or CD-CX if the sentence is compound-complex. The first 
one has been done for you.

	 	   1.	 When Shanique looked in the garage she found the missing skateboard 
and helmet.

	 	   2. 	 Xing mailed the invitations since the party was only a week away and he 
asked his friends to reply via text message.

	 	   3. 	 The snow continued to fall after 13 inches had covered the ground.

	 	   4. 	 Since it was determined to eat the cheetah stalked its prey carefully.

	 	   5. 	 Because spring would soon begin the farmer prepared his fields for 
planting.

	 	   6. 	 The campers hiked the mountain trail before they swam in the lake.

	 	   7. 	 I upgraded my phone after the last one quit working and the new one has a 
much better camera.

	 	   8. 	 While I was writing an article for the school magazine a stray dog began 
barking at our back door.

	 	   9. 	 We can go to the beach or we can go to the amusement park.

	 	  10. 	 After he attended the conference Jayden created a website for his lawn 
mowing business.

	 	  11. 	 Chloe ran cross-country and she made the all-state team.

	 	  12. 	 Since tomorrow is a holiday when will our science projects be due?

	 	  13. 	 Pictures fell off the walls as the earthquake shook the house and we took 
cover under the dining table.

on-demand writing

Examine the sentences in the last exercise. Where did you place commas? Make up 
succinct reminders for where to place (or not to place) commas in the various sentence 
structures. For example, a succinct reminder for a compound sentence might look 
like this: Independent clause, conjunction independent clause. What would be succinct 
reminders for the various complex sentence structures? What would be a succinct 
reminder for a compound sentence that uses a semicolon rather than a conjunction?

	

	

CX

Independent clause, conjunction independent clause.

continue on next page 4 
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Read each compound sentence. Think of a dependent clause you could add to the 
sentence to make it more informative or interesting. Choose where to put the dependent 
clause (at the beginning, middle, or end of the sentence), and write your compound-
complex sentence on the lines. Place commas where needed in your expanded sentence. 
The first one has been done for you.

1.	 Olivia played shortstop, and she led the league in stolen bases.

	

	

2.	 Emma gave Noah the tray of glasses, but he slipped and dropped it.

	

	

3.	 The museum closed early, and the field trip had to be postponed.

	

	

4.	 Layla won the spelling bee, and she went to Montgomery to compete in the state 
finals.

	

	

5.	 The Ackerlys visited a pet shelter, and they came home with a puppy.

	

	

6.	 Our drama teacher posted the cast list, and then he distributed the scripts.

	

	

Olivia played shortstop, and because she could run fast, she led the league  

in stolen bases.
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7.	 The doctor dashed down the hospital hallway, and she reached the emergency room 
just in time!

	

	

8.	 Eva played the drums, but her brother Liam played the cello.

	

	

4	 How are ideas combined to add variety?
Sentences that share an idea can be combined to form a compound sentence, a complex 
sentence, or a compound-complex sentence. Knowing how to form these sentence types 
can help you add variety to your writing.

COMPOUND sentence complex sentence compound-complex 
sentence

To create a compound 
sentence, add a comma 
and a coordinating 
conjunction (and, but, for, 
nor, or, so, yet) between 
two sentences. 

EXAMPLE
David closed the oven door. The 

cookies were not done yet.

David closed the oven door, 
for the cookies were  

not done yet.

To create a complex 
sentence, form a 
dependent clause with 
information from one 
sentence and add it to 
the other.

EXAMPLE
Dad is taking us to get ice 

cream. We're going after he 
drives Aunt Lucy to the airport. 

After he drives Aunt Lucy to 
the airport, Dad is taking us 

to get ice cream!

To create a compound-
complex sentence, 
combine two sentences 
and add a dependent 
clause.

EXAMPLE
Harper loves dogs. She 

volunteers at a veterinarian’s 
office. She hopes to be a dog 

trainer someday. 

Because Harper loves 
dogs, she volunteers at a 

veterinarian's office, and she 
hopes to be a dog trainer 

someday.
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MECHANICS Practice
Sentence Variety

On the lines below the given sentences, write a sentence that brings the common 
ideas together in one interesting sentence. Use a variety of compound, complex, and 
compound-complex sentences. The first one has been done for you as an example.

1.	 We wanted to go to the arts festival. Due to the stormy weather, it was canceled.

 	

	

2.	 Brayden won an award. He was the fastest short-distance runner in the county.

	

	

	

3.	 I had to go back to my house. I forgot my lunch. I was distracted by the morning news.

	

	

	

4.	 It was family movie night at our house. We ordered pizza.

	

	

	

5.	 The goalkeeper got injured. Our coach sent in a substitute.

	

	

	

Because the weather is stormy, the arts festival we wanted to go to was canceled.
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6.	 Tomorrow we are going to the art museum. We might also go rock climbing.

	

	

	

7.	 We won the game. The captain of the football team got to ring the victory bell.

	

	

	

8.	 We moved to the front row. No one was in front of us. We could see much better.

	

	

	

on-demand writing

Using different sentence structures is one way a writer can add variety to writing. Using 
different sentence types is another. Your writing will flow and keep a reader's interest. 
Write what you remember about each of these sentence types:

Declarative sentences 	
	
	

Imperative sentences 	
	
	

Exclamatory sentences 	
	
	

Interrogative sentences 	
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MECHANICS Practice
Putting It All Together

Read the paragraph below. Label the structure of each sentence by writing S (simple), 
CD (compound), CX (complex), or CD-CX (compound-complex) in the blank that follows it.

	 Ethan and Ella have a big argument every summer.                    They cannot agree where 

they should go on vacation.                    Ella loves going to the beach.                    She likes to 

explore new areas.                    She likes swimming in the ocean, surfing, and checking out local 

surf shops.                    Ethan prefers cooler climates.                    He likes to visit a mountain 

cabin where he enjoys relaxing.                    An occasional hike, bike ride, or kayak trip is 

fun.                   He really likes to read or draw in his sketchbook.                    After two days, 

Ella goes crazy at the mountain house.                    Ethan gets tired of the sun and sand before 

two days have passed.                   They want a place that they can both enjoy.                   Can 

they find such a place before they leave on this year’s vacation?                  

In the chart below, record how many of each sentence structure type were used in the 
paragraph.

Based on your analysis of sentence structures, how could the paragraph be improved?

	

	

simple

compound

complex

compound-complex
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Here is the same paragraph. Use your your revising & proofing marks (p. X) to revise this 
paragraph, making the improvements your sentence structure analysis suggests as 
helpful.

	 Ethan and Ella have a big argument every summer. They cannot agree where they 

should go on vacation. Ella loves going to the beach. She likes to explore new areas. She 

likes swimming in the ocean, surfing, and checking out local surf shops. Ethan prefers 

cooler climates. He likes to visit a mountain cabin where he enjoys relaxing. An occasional 

hike, bike ride, or kayak trip is fun. He really likes to read or draw in his sketchbook. After 

two days, Ella goes crazy at the mountain house. Ethan gets tired of the sun and sand after 

two days. They want a place that they can both enjoy. Can they find such a place before 

they leave on this year’s vacation?
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REVISION
discovering the pattern
Each row below presents a set of words. The words in each box form a group with some 
shared characteristic. However, one word in each set does not belong in the group and 
is the “odd one out.” For each set, name the group and figure out which word is the “odd 
one out.”

words GROUP ODD ONE OUT

S
E
T
 1

bicycle

car

motorcycle

tricycle

wagon

grocery cart

skateboard

scooter

S
E
T
 2

helmet

mitt

steal

mound

base

foul

court

home

walk

S
E
T
 3

dolphin

butterfly

jet

bird

moth

stage

bat
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Each row below presents a set of phrases. The phrases in each box form a group with some 
shared characteristic. However, one phrase in each set does not belong in the group and 
is the “odd one out.” For each set, name the group and figure out which phrase is the “odd 
one out.”

words GROUP ODD ONE OUT

S
E
T
 4

in the cupboard     

above the desk     

at the front door   

below deck     

red in color     

outside the garage 
window 

S
E
T
 5

sacked the quarterback

made an interception

reached the end zone

missed a foul shot 

kicked a field goal

fumbled the ball

S
E
T
 6

played a scale

tuned the violin

watched the conductor

painted the ceiling

performed a solo

took a bow



Writer's Stylus: Coral—Student Portfolio Book 2

©
 2

0
16

 C
le

re
st

or
y 

Le
ar

ni
ng

/M
ak

e 
W

ay
 f

or
 B

oo
ks

, L
LC

. A
ll 

ri
gh

ts
 r

es
er

ve
d.

 • 
 w

ri
te

rs
st

yl
us

.c
om

 (1
71

0
)

50

reflection

Think about how you identified the groups and “odd ones out.”

How did identifying the group enable you to determine the odd one out in each set?

	

	

	

Why did the odd one out have to be removed in order to form a group in each set?

	

	

	

	

Look at the groups you identified one more time. Notice how you started with a 
disconnected list of ideas and ended up with defined groups. The items in your groups 
share a connection to an idea that provides each group with a name. Think about these 
ideas: shared, connections, groups. What is the relationship between these ideas? 
What pattern does our experience illustrate? When you have an idea, complete the 
statement below.

Pattern Statement

Shared characteristics 	  groups.

After you’ve discussed the statement with your teacher and classmates, think of three 
other examples or illustrations of the pattern. List your ideas below.

1.	 	

2.	 	

3.	 	

Add this pattern statement to the chart on page VII, next to Unit 5: Paragraph Topics.
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4	 What do sentences & paragraphs share?
Paragraphs are groups of sentences, and like the items in your groups, the sentences 
in a paragraph all share a connection to one idea. You gave your groups a name based 
on the shared characteristics of the things in the group. A group’s name is much like a 
paragraph’s main idea. The main idea establishes the common idea to which all the other 
sentences must connect. Any sentences that do not connect to that idea seem like “odd 
ones out” forced into the group.

revising my writing
Paragraph Topics

PARAGRAPH topics

goal pattern statement

Present paragraphs that are clear; each 
sentence connects to one main idea.

Shared characteristics  
define groups.

checklist

Read the draft one paragraph at a 
time.

For each paragraph, ask: “What do 
I want to say here? What point do I 
want to make?” Ask:

• 	Who or what am I writing about?

• 	What aspect of the who or what 	
am I writing about?

• 	What do I do when I want to tell 
my reader about that aspect of the 
who or what?

Identify the sentence that states 
that idea. If no such sentence exists, 
consider adding one.

Review every sentence in the 
paragraph. If any sentence does not 
develop or support the main idea, 
consider moving or deleting it.

�

�

�

�
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Your teacher will give you the directions and materials for the activity below.

Odd one out: 	

Odd one out: 	
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Odd one out: 	

Odd one out: 	
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on-demand writing

Review the main idea, supporting details, and odd ones out for each of the card sets. 
How do the resulting paragraphs illustrate the pattern: Shared characteristics define 
groups?

	

	

	

	

	

	

Read each paragraph and underline the sentence that establishes the main idea. Then, 
draw a single line through the sentence in each paragraph that is an “odd one out” and 
should not be included in the paragraph. The first one has been done for you.

1.	 Physical activity is good for the brain. The brain weighs about three pounds. Being 
physically active helps the brain make new neurons. People who exercise regularly 
have brains that are making more neurons, and that may improve memory, learning, 
and even thinking.

2.	 An electromagnet uses an electric current to produce a temporary magnet. Closely 
coiled electric wire around a piece of iron creates a powerful magnet for as long as 
the power is turned on. The magnetic pull ends when power no longer flows through 
the coiled wire. William Sturgeon invented the electromagnet. The strength of the 
magnetic pull depends on the thickness of the wire and the number of times it is 
wound around the piece of iron.

3.	 Meb Keflezighi (ke-flez-gee) is one of America’s greatest marathon runners. He has 
run in the Olympic games, and he won the silver medal in 2004. In 2009, Meb won 
the New York City Marathon, beating more than 43,000 other runners. Meb was born 
May 5, 1975. He won the Boston Marathon in 2014, becoming the first American in 
more than 30 years to win the race. At the age of 40, a time when many competitive 
runners have stopped trying to make an Olympic team, Meb qualified for his third 
Olympic games, finishing second to a runner almost 12 years younger.
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4.	 Soccer is the most popular sport in the world; however, cricket, a game few Americans 
know how to play, is the world’s second most popular sport. More than 120 million 
people around the world play the bat-and-ball game. It is especially popular in 
Australia, New Zealand, New Guinea, the United Kingdom, India, Pakistan, Sri Lanka, 
Bangladesh, the West Indies, and in some southern countries of Africa. Researchers 
estimate that up to three billion fans follow the sport. Each team has eleven players.

5.	 Squirrels are designed for life in the trees. Large eyes give squirrels excellent eyesight. 
Seeing clearly enables a squirrel to gauge how far away a tree branch is and to make 
a leap to it. Squirrel feet and claws allow the animals to climb in every direction. 
A squirrel’s hind ankles rotate 180°, so the animal can climb up, down, and even 
sideways on a tree trunk. Squirrels also have special whiskers, called vibrissae, on their 
heads and legs. These specialized hairs give the squirrel a greater sense of touch and 
keep it informed of what is nearby. Squirrels come in a variety of colors. Squirrels also 
have powerful claws that can grasp tightly and enable them to climb quickly.

6.	 Wilma Rudolph had a difficult start in life. She was born prematurely and weighed only 
4.5 pounds. When she was four, Wilma contracted polio, which left her left leg and 
foot twisted. As a result, she had to wear a leg brace until she was nine years old, and 
a special shoe on her left foot for two more years. Before she turned twelve, Wilma 
also had to fight off scarlet fever, a disease that killed many people before antibiotics 
were discovered. She won three gold medals in the 1960 Olympic games. Her mother 
feared Wilma might not live long enough to become an adult.

7.	 Sam Patch jumped his way to fame. As a child, Sam worked in a cotton mill and 
entertained his co-workers by jumping off the mill’s dam. President Andrew Jackson 
named his horse Sam Patch. As a young adult, he jumped off the Great Falls of 
the Passaic River in New Jersey, earning him the nickname “Patch the New Jersey 
Jumper.” He continued jumping off of bridges, ships’ masts, and factory walls, always 
entertaining anyone who would come out to see his unbelievable leaps. In 1828, Sam 
Patch leaped from a high tower into the Niagara River near the base of Niagara Falls. A 
boat that was supposed to rescue him circled several times, but Sam was already on 
the shore getting applause from the amazed crowd.

8.	 The brain completes many tasks during sleep. Toxins that can build up in the 
brain during waking hours get cleared out during sleep. The brain also works on 
strengthening new memories overnight. In fact, when the brain learns a new skill, it 
may actually “practice” that skill during sleep. Besides rehearsing new tricks, some 
scientists believe that brain cells used throughout a day repair their own wear and 
tear overnight. In children, the brain releases growth hormones during periods of deep 
sleep. Some people dream about showing up to class without having their homework 
done. While it seems like an individual is resting, the brain is still working!
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on-demand writing

Review the paragraphs in the activity on the previous page. Why was it necessary to 
remove the “odd one out”?  How did removing those sentences change the paragraphs?
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revision STRATEGY & Practice
Paragraph Topics In Multiple Paragraph Compositions

When writing a composition that has more than one paragraph, a writer usually has a 
central idea for the entire piece. (The central idea is often a central question rephrased as 
a statement.) Each paragraph in the composition addresses an aspect or detail related to 
the central idea. Of course, each paragraph has its own main idea and supporting details.  
Therefore, a writer needs to think about both the central idea of the composition and the 
main idea of the paragraph when considering each sentence. Sentences should support 
main ideas, and main ideas should support one central idea. To use our revision checklist 
at this level, we need to add steps.

PARAGRAPH topics

goal pattern statement

Present paragraphs that are clear; each 
sentence connects to one main idea.

Shared characteristics  
define groups.

checklist

Read the draft one paragraph at a 
time.

For each paragraph, ask: “What do 
I want to say here? What point do I 
want to make?” Ask:

• 	Who or what am I writing about?

• 	What aspect of the who or what 	
am I writing about?

• 	What do I do when I want to tell 
my reader about that aspect of the 
who or what?

Identify the sentence that states 
that idea. If no such sentence exists, 
consider adding one.

Review every sentence in the 
paragraph. If any sentence does not 
develop or support the main idea, 
consider moving or deleting it.

�

�

�

�
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SENTENCE SORTING

Read through the 16 sentence sets on the next page. One of the sentences states the one 
central idea for the composition. Three of the sentences provide the main ideas for three 
different paragraphs. The remaining sentences provide the supporting details for each of 
the three paragraphs. Identify the composition’s central idea and write it in the labeled 
space of the chart below. Then, using the letters associated with each sentence, 
complete the chart by identifying the paragraph main ideas and each paragraph’s 
supporting details. One main idea and two supporting details have been identified as 
examples for you.

CENTRAL IDEA

	

	

	

	

	

PARAGRAPH 1 PARAGRAPH 2 PARAGRAPH 3

Main idea

                   

Main idea

                   

Main idea

                   

supporting details

                                            

supporting details

                                            

supporting details

                                            

H

G M
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A.	 Each bee has 170 odorant receptors, which gives them an amazing sense of smell! They use this 

when looking for food to recognize different types of flowers.

B.	 The members of the hive are divided into three types: queen, workers, and drones.

C.	 “Buzz!” This may not be the sound people like to hear while on a picnic or a hike in the woods, but 

bees are important and fascinating insects. They help plants thrive, live in well-managed hives, 

and keep human taste buds happy. 

D.	 Honey bees can feed on many plants a day because they are fast fliers. They fly at a speed of 

around 15 miles per hour and beat their wings 200 times per second!

E.	 When the worker zips back to the hive, it “dances” a pattern of movements to indicate the 

direction of a food source. The other bees then know which way to fly to find more plants for 

feeding.

F.	 Bees have two stomachs—one for digesting and the other for storing and carrying water or 

nectar collected from flowers back to their hives.

G.	 Bees transfer pollen between various plant parts, enabling plants to grow seeds and fruit.

H.	 Honey bees live in hives (or colonies).

I.	 One queen runs an entire hive. She lays the eggs that will produce the hive’s next generation of 

bees. The queen also releases chemicals that guide the behavior of the hive’s other bees.

J.	 Bees are well-known for making the delicious honey that humans love!

K.	 The drones are the male bees, and their purpose is to mate with the new queen. Several hundred 

live in each hive during the spring and summer. But come winter, when the hive goes into 

survival mode, the drones are kicked out!

L.	 After bees process the nectar in their stomachs, they regurgitate it into the honeycomb cells. 

They then fan the honeycomb with their wings to remove excess moisture. The final result is 

honey!

M.	 Bees produce honey as food stores for the hive during winter, but fortunately for humans, these 

efficient little workers produce 2-3 times more honey than they need. We get to enjoy the tasty 

treat, too!

N.	 The worker bees are all female and their roles are to forage for food (pollen and nectar from 

flowers), to build and protect the hive, and to clean and circulate air by beating their wings.

O.	 The average worker bee lives for just 5-6 weeks. During this time, she will produce around 

1/12 teaspoon of honey.

P.	 Because of their extraordinary senses and flying abilities, honey bees are important pollinators 

for flowers, fruits, and vegetables; they help plants grow!

continue on next page 4 
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Using your completed chart as a guide, read the sentences in each paragraph in order. 
If there is a better way to sequence the sentences, make the changes in your chart. 
Continue to do this until each paragraph reads smoothly according to the sequence you 
have identified.

on-demand writing

Based on the thinking you had to do to complete the Sentence Sorting activity, what 
will be important for you to think through during the Sketching and Seeing stage for an 
informative report?

	

	

	

	

	

GENRE
DISCOVERING THE PATTERN
Your teacher will give you directions for this activity.

What happened? Describe what you experienced/witnessed.
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What made the difference between the spaghetti breaking and the spaghetti holding up 
the book?

	

	

	

Consider the following ideas: individual things, clustered, and strength. What statement 
brings these ideas together and describes your experience with the spaghetti and book?

Individual things gain strength when clustered together. How did your experience with 
the spaghetti illustrate this idea? What else illustrates this idea?

	

	

	

	

	

Individual things gain strength when clustered together. How does this pattern relate 
to developing good paragraphs?

	

	

	

	

Add this pattern statement to the chart on page VII, next to Unit 5: Step-by-Step How-
To/How-it-Happens.

 
Pattern Statement

Individual things gain                 when

                 together. 
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the genre
Informative Report

revising within the genre

While writing an informative report, be mindful of the two patterns we’ve experienced:

REVISION GENRE

Shared characteristics 
 define groups

Individual things gain strength 
when clustered together

The text on the next page is part of an informative report. Think about the revision goal 
and use your revising & proofing marks (p. X) to indicate the improvements you would 
make to this section of an informative report. 

4    	 Informative Report is an expository genre.

Expository genres inform readers about a subject; they are nonfiction genres. 
Informative Report writing provides a thorough summary of a topic. For example, 
a writer may explain three game-winning abilities of an excellent baseball player, 
or the defining characteristics of an animal like the two-toed sloth.

The best informative reports are thorough. Although they present a summary of 
information, informative reports answer the most important questions about 
their topics without overwhelming a reader with too many details.

A writer’s topic choice is critically important. An informative report should be 
focused enough that it does not try to present more than is possible on a topic. 
For example, if a writer tries to write an informative report on the topic of 
hurricanes, she will find more information than she can present in a single report. 
However, if she chooses to write about the formation of Hurricane Katrina, she 
can provide readers with a thorough summary within a single informative report.
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PARAGRAPH topics

goal pattern statement

Present paragraphs that are clear; each 
sentence connects to one main idea.

Shared characteristics  
define groups.

checklist

Read the draft one paragraph at a 
time.

For each paragraph, ask: “What do 
I want to say here? What point do I 
want to make?” Ask:

• 	Who or what am I writing about?

• 	What aspect of the who or what 	
am I writing about?

• 	What do I do when I want to tell 
my reader about that aspect of the 
who or what?

Identify the sentence that states 
that idea. If no such sentence exists, 
consider adding one.

Review every sentence in the 
paragraph. If any sentence does not 
develop or support the main idea, 
consider moving or deleting it.

�

�

�

�

	

	 Young athletes and their parents are taking a new look at those bumps on the head 

that once were thought to be just an ordinary part of playing sports. Damien J. Burgess, a 

student at the United States Sports Academy, estimates there are 300,000 sport-related 

traumatic brain injuries (TBIs) in the United States each year. You can get a concussion 

from a falling coconut. Most are mild to severe concussions, and many are repeat injuries. 

	 With proper care a concussion can usually heal, but death may occur if the 

concussion is left untreated or the athlete returns to play too soon. 

	 Concussions can be caused by a blow to the head in football, hockey, baseball, or any 

other sport. Sometimes a jerky motion that snaps a head backward or forward can cause 

the brain to shift and thus cause a concussion. 

	 continue on next page 4 
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	 Repeated seemingly mild brain injuries over a short period of time can be fatal. 

Classification of concussions is based on severity of symptoms, and the length of 

treatment must be carefully determined. Grade 1 indicates no loss of consciousness and 

symptoms resolve within 15 minutes. 

	 Grade 2 also denotes no loss of consciousness but with more than 15 minutes of 

symptoms. The most severe concussion, Grade 3, causes loss of consciousness. Brief loss 

indicates one to two weeks without strenuous activity. With a longer time unconscious, an 

athlete should be evaluated at a hospital.

	 A player who suffers repeated Grade 3 concussions should have CT or MRI scans 

and take a month or even the rest of the season to recover. Because of today’s explosive 

weapons, brave warriors sometimes return from battle with TBIs. 

	 In recent years, attention has been drawn to this type of injury suffered by 

celebrities like newsman Bob Woodruff, who is recovering from injuries he received while 

reporting from Iraq. I saw Bob Woodruff sing once on TV. Athletes, coaches, and parents 

also must watch for the sometimes subtle symptoms that follow those bumps on the head 

at the sporting events we all enjoy.
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on-demand writing

Once you’ve revised the passage above, read it through. How do your revisions illustrate 
the patterns: Shared characteristics define groups and Individual things gain strength 
when clustered together?
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PREPARING TO WRITE
Seeing
You will be writing an informative report that clearly presents a thorough summary of 
a topic. For example, a history writer may develop a report that summarizes the role 
Bletchley Park played in shortening World War II. This writer’s initial thinking may look like 
the following:

topics

success in 
code-breaking

location 
northwest of 

London
Samuel 
Lipscomb 
Seckham

Alan Turing

decoding of 
"Enigma"

Subject

Bletchley Park

Think about subjects that interest you—subjects you would like to know more about. Use 
the charts below to identify possible subjects and some of their related topics. (This is a 
good time to begin your research!) Add topic bubbles, if needed. For each subject, identify 
what your focus would be, using one or a few of the related topics.

possibility 1

topics

Subject
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possibility 2

topics

Subject

possibility 3

topics

Subject

For each subject, identify the topic(s) on which you would like to focus for a possible 
report. Circle these topics. Then choose the subject that most interests you, and share it 
with your editor.

EDITOR'S INITIALS    
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PREPARING TO WRITE
Sketching
Once the history writer researches Bletchley Park and the related topics she wants to 
include in her report, she organizes the details she’s found. She knows she’s going to begin 
her report with an interesting anecdote about the instructions not to talk in common 
places at Bletchley Park. Then she’s going to develop a paragraph on each of her topics. 
Since informative report is an expository genre, she knows each paragraph in her report 
should have a main idea that is supported by related details. A paragraph on one of her 
topics may be organized this way:

A REMINDER  
To identify a main idea for each informative paragraph, you can ask yourself:

1.	 What is this paragraph going to be about? That is your topic.

2.	 What aspect of that topic is this paragraph going to be about?

3.	 What do I want to say about that aspect of the topic?

Your informative report will have one paragraph of introduction, at least three paragraphs 
of information, and a concluding paragraph. Use the organizer on the next pages to 
arrange your topics and their supporting details. (You will use these to form your 
paragraphs of information.) When you have the organizers completed, share them with 
your editor.
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Alan Turing played a critical role  
in Bletchley Park's success.
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EDITOR'S INITIALS    
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PREPARING TO WRITE
Shaping
A slant helps a writer think about how the big pieces of information will come together 
in a written piece. For example, your informative report article has two big pieces: your 
chosen subject and related topics. A slant is a phrase that provides a general overview for 
a piece of writing.

For example, rather than say an article will be about Bletchley Park, a history writer might 
say the report’s slant is the role of Alan Turing, the breaking of Enigma, and the remarkable 
success of Bletchley Park. The slant for informative report writing emphasizes the topics 
that provide the report’s narrowed focus.

Develop a slant for your informative report article by adding your topics and subject 
below. 

	 Slant

The 		   	
   	 your topics

of 		   	
   	 your subject

Now read the resulting phrase aloud. That is the slant for your report!

A central question is the big, overall question that the writer will attempt to answer. 
For example, the history writer may have the following as a central question for her 
informative report: What role did Bletchley Park have in ending World War II?

What big, overall question(s) will you attempt to answer with your informative report? 
Write your central question on the lines below, and then share it with your editor.

	

	

	

 
 

EDITOR'S INITIALS    
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PREPARING TO WRITE
Vision Statement
A vision statement helps a writer figure out how to structure a piece of writing. It builds 
on the slant and central question. A good vision statement helps a writer and editor 
determine what the content and structure of a written piece will be.

For example, a history writer might develop the following vision statement for an 
informative report:

“Station X” presents the role of Alan Turing, the breaking of Enigma, and the 
remarkable success of Bletchley Park by summarizing key details of each topic. It 
answers the central question: What role did Bletchley Park play in ending World 
War II? 

The vision statement suggests the content and structure of your informative report. For 
example, after an introductory paragraph that relates an interesting anecdote, the history 
writer may have a paragraph that summarizes Alan Turing’s work at Bletchley Park, a 
second paragraph that sequences how the German secret code known as Enigma was 
broken, a third paragraph that explains the overall success of Bletchley Park in shortening 
the war, and a conclusion.

Refer to the examples and use the form below to develop a vision statement for your 
paragraph.

Vision Statement

"               
title of your report

			   " presents       
     your topics

		

of 		  	 by summarizing the key details of each topic.

 It answers the central question(s): 

	  	
	 rewrite your central question(s) 

	

Review your vision statement with your editor. 

 
     

your subject

EDITOR'S INITIALS    
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Since you have the main ideas and supporting details for each of your topics, you only need 
two more pieces before you begin drafting your informative report. The first section of 
your informative report will be an introductory paragraph. A good introductory paragraph 
accomplishes two things:

1.	 It sparks a reader’s interest in your subject, and

2.	 it introduces your subject and topic(s).

Anecdotes (very short stories) often work well to spark a reader’s interest. For example, a 
history writer might open her informative report this way:

"Do not talk at meals. Do not talk in the transport. Do not talk traveling…Do not talk by 
your own fireside. Be careful even in your Hut…” Each person chosen to work at Bletchley 
Park received these instructions. Their work was a secret and was supposed to stay a 
secret. The British government did not want anyone, especially Germany and the other 
Axis powers, to know where teams were working on breaking the enemy’s World War II 
communication codes. That place was Bletchley Park, and its huge influence on the war’s 
outcome was made possible by the work of Alan Turing, the breaking of Enigma, and 
the wide-spread success of the teams who worked at “Station X.”

Notice how the anecdote connects to the history writer's identification of her topics 
(the items in bold). The paragraph accomplishes both tasks of the informative report’s 
introduction.

Think about your subject and topics. Is there an anecdote you could use to spark a 
reader’s interest and introduce your subject and topics? Use the space below to develop a 
possible introductory paragraph.
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The last part of your informative report will be the conclusion. A good concluding 
paragraph does two things:

1.	 It reminds the reader of your subject and topic(s), and

2.	 it gives the reader a feeling that you, as the writer, have provided a thorough 
presentation of your topics.

For example, here is how the history writer may conclude her informative report:

While Alan Turing may be the most famous of Bletchley Park’s code breakers, many 
individuals, at Bletchley Park, in government, and on battlefields, brought victory to 
the Allies. Enigma, the code that seemed unbreakable, fell to the bright minds and new 
technologies found at Bletchley. And if, as historians conclude, the success of Bletchley 
shortened Europe’s part of World War II by at least two years, hundreds or thousands of 
lives were saved. Working in secret to break codes helped bring peace out in the open; 
Bletchley’s code breakers became a continent’s peacemakers.

Notice how the history writer reminds readers of her subject and topics without repeating 
exactly the same words she used in other sections of the report. She reminds her readers 
about her report’s focus and wraps up the report with a final thought. Her readers will 
likely feel like she has given them thorough information about Alan Turing, the breaking of 
Enigma, and the general success of Bletchley Park.

Think about your subject and topics. How can you remind your readers about them and 
give your readers a feeling that you have provided a thorough presentation of them? Use 
the space below to develop a possible concluding paragraph.

	

	

	

	

	

	

	

	

	

Share your introduction and conclusion ideas with your editor.

Now bring the pieces together by working on a rough draft of your informative report.

EDITOR'S INITIALS    
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reflectiON
on-demand writing

Hosting a dinner requires planning, preparation, and intentional organization. An example 
of the steps involved are listed in the chart below. Use the empty space in the table to list 
the steps involved in writing an informative report.  

continue on next page 4 

hosting A DINNER WRITING AN INFORMATIVE ESSAY

*		Make a guest list to decide 
how many people will attend 
the dinner.

*		Research possible food 
options and think about 
the likes and dislikes of the 
guests.

*		Organize your food choices 
into appetizers, main meal, 
and dessert.

*		Make sure the menu is 
balanced and discard any 
ideas that will not fit; 
determine if it will be be too 
difficult to make, or if it will be 
more than what is needed.

*		Plan the table, serving 
platters, decorations, and 
seating arrangements.

*		Organize the recipes and 
make a shopping list of all 
necessary ingredients and 
items.

*		Plan the cooking order of 
dishes. What can be prepared 
early? In what order should 
food be prepared the day of so 
it is ready at the same time?

*		Think about who can help 
with what so you can delegate 
tasks.

*		Cook, serve, enjoy!

*		Clean up and reflect upon 
what to do differently next 
time.
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How is writing an informative report like planning and hosting a dinner? Think about the 
similarities and differences between the two processes, and then write your insights on 
the lines below.

	

	

	

	

	

	

	

	

	

	

	

	

	

personal reflection

What was most helpful pre-drafting step in helping you write with purpose, organization, 
and clarity?

	

	

	

	

	

	

continue on next page 4 
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How do you feel about using the comma rules associated with each type of sentence 
structure? Is there anything you need to think about when working on future writings?
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